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Abstract 

 

Saudi Aramco Industrial Training Centers are in a constant state of trying to keep up 

with the latest trends in teaching and learning. Many enhancements and improvements 

have been added to the training programs; particularly since 2007.  However, the 

greatest improvement has been the addition of the ‘Restructured Program’ with its e-

portfolio assessment feature. This program in general, and the e-portfolio assessment 

feature specifically, is meant to be a ‘pedagogical shift’ towards more ‘learner 

engagement and production’ and ‘authentic assessment’. 

 

The impact of this e-portfolio program can be observed when comparing the graduates 

of this program with the graduates of the old training programs. The trainees enrolled 

in this program have been commended for their improved studying, thinking, 

communication, teamwork, computing and researching skills. This is a result of not 

only giving the trainees better opportunities to express themselves through the 

individualized projects and submissions required of them, but additionally through the 

classroom presentations and discussions that follow most of the e-portfolio tasks. 

 

The above notwithstanding, the program’s impact, along with the trainees’ level of 

enthusiasm for change towards more learner-centered and autonomous education is 

subject to debate. There are some issues which have accompanied the implementation 

of this e-portfolio program such as plagiarism which has underlined the notion of 

‘trust’ that some trainees have towards this assessment method as a robust and valid 

means of measuring real achievement. This is a result of the influence of their 

previous learning environments which were overwhelmingly characterized by rote 

learning and passive presence of learners. 

 

This study explores these different attitudes as well as the impact of the e-portfolio 

assessment on the trainees’ acquisition of the English language and specific other life 

skills.  
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Chapter 1 

Introduction 

 

 

1.1. Saudi Aramco Training Contextualization 

 

Throughout its history, Saudi Aramco, one of the world’s largest oil companies, has 

continuously invested in the development of world-class learning programs seeking to 

equip its employees with the knowledge and skills needed to succeed and maintain the 

highest levels of development (Aramco Official Website, 2012). Two of Saudi 

Aramco’s main training programs are the ‘Apprenticeship Non-Employee’ (APNE) or 

‘High School Graduates’ program and the ‘Vocational College Graduates Non-

Employee’ (VCGNE) program. Not only are they the core programs at the Saudi 

Aramco Industrial Training Centers (SAITCs), but also the company’s sole source of 

craftsmen and technicians for its workforce. 

 

At these training centers (SAITCs), there are two main sections; the first is the 

Academic Section where the trainees study two fundamental subjects; specifically, 

English and Math; and the second is the Job Skills section where students study 

materials relevant to their specialization in English. Initially, both apprentices 

(APNEs) and college graduates (VCGNEs) are assessed through a placement test of 

English and Math before joining the SAITCs. These tests determine their initial 

placement levels in the Academic Section. All SAITC trainees, whether APNEs or 

VCGNEs, must attend and pass the academic and, subsequently, job skills courses, 

before they are hired by the company and join the workforce as regular employees. 

 

In this regard, although the VCGNEs often join the SAITCs with more knowledge in 

terms of exposure to the English language and job skills awareness, both they and the 

APNEs usually have the same type of academic and job skills training. The chief 

difference is that the VCGNEs program is more accelerated, spending approximately 
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half the period that the APNEs take before they graduate from the SAITCs and joins 

the company workforce as regular employees. 

 

This reflects Saudi Aramco’s vision of employees graduating from its training centers 

with uniform competencies, knowledge, skills, and values. 

 

1.2. SAITC Training Enhancements 

 

The SAITCs have undergone a series of remedial actions since 2007 in order to 

change their training programs and teaching methods from being teacher-centered to 

more learner-centered. These actions were based on high-profile recommendations by 

the Accrediting Council for Continuing Education & Training (ACCET) in 2003 and 

the Center for Applied Linguistics (CAL) in 2009 after they came to a similar 

conclusion that almost 80% of the SAITC classes were teacher-centered and only 20% 

were learner-centered. Two major corrective actions were adopted; namely, the 

emphasis on learner-centeredness and the introduction and implementation of the 

Restructured Program with its e-portfolio assessment feature. 

 

1.2.1. Learner-centeredness: background and implementation at SAITCs 

 

Most of the trainees, whether APNEs or VCGNEs, come from a traditional teaching 

and learning environment where rote learning, test-orientation and lack of fostering of 

critical thinking are dominant aspects at all the different stages of their educational life 

in spite of the fact that the kingdom of Saudi Arabia is spending billions of Saudi 

Riyals to develop the educational system at various levels (Cameron, 2011). These 

traditional pre-training learning features used to be negatively reflected on the SAITC 

trainees’ performance and acquisition of the target skills. As a result, there used to be a 

lot of complaints from the employment lines about the caliber of the SAITC graduates; 

especially in terms of communication and speaking skills.  
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On the other hand, the SAITC training programs did not really lend themselves to 

learner-centeredness in different ways. For example, most of the locally-made 

textbooks were very traditional with many uninteresting topics. They were mostly in 

black and white only and were not supported by online copies. They included all types 

of questions that would allow for a test-oriented mentality to flourish. In addition, the 

testing and assessment system, which used to consist of final writing and listening 

tests before the main online MCQ grammar, vocabulary and reading tests, encouraged 

trainees to be even more test- and job-oriented. Almost all the trainees’ efforts were, 

unfortunately, focused on how to pass the tests and obtain the job. 

 

However, after the ACCET and CAL reports showed the real need for a core change 

in content and methodology, the Academic Curriculum & Testing Unit (AC&TU) and 

Program Development & Quality Assurance (PD&QA) groups in the headquarters of 

the company together with the SAITC administrators have approached learner-

centeredness at two major levels; namely, teacher professional development and 

program content & assessment techniques improvement.  

 

As a result, the company has paid more attention to the area of professional 

development, and thus, provided a wide spectrum of activities ranging from inviting 

subject-matter experts, whether to introduce a new idea, concept, technology, 

curriculum, or teaching methodology to holding in-service days, seminars, forums, 

presentations and workshops entitled to enhance learner-centeredness at various levels 

of theory and practice. 

 

This huge preparation stage preceded the implementation of a new training program in 

2009 when AC&TU and PD&QA groups introduced the Restructured Program that 

involved a lot of enhancements, which I believe, have successfully addressed more 

learners’ needs than before. This program has been created with some very well-set 

objectives and some pedagogically effective features. 
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1.2.2. Restructured Program Objectives and Features 

 

According to the AC&TU and PD&QA administrative guidelines (2010-2012), this 

Restructured Program aims mainly to: 

  

- enhance core academic and job skills content,  

- introduce a life skills component,  

- make the program more varied and challenging through co-curricular and 

extracurricular activities,  

- introduce more rigorous standards of performance and evaluation,  

- make the APNE program leaner, more efficient, more effective, and more 

interesting.  

- graduate well-rounded employees who are qualified with nine main 

competencies; specifically, ‘Technical Competence’, ‘Communication Skill’, 

‘Dependability’, ‘Safety & Health’, ‘Self-development’, ‘Teamwork’, 

‘Problem Solving & Critical Thinking’, ‘Corporate Culture’ and 

‘Volunteering’.            

(AC&TU chairmen sent this list of competencies to the principals of the SAITCs by 

email) 

 

Distinctively, this program offers a variety of stand-alone courses that help the trainees 

to improve the previously mentioned competencies. However, I believe that the most 

distinctive feature of this program is the e-portfolio assessment component. 

 

1.2.3. E-Portfolio Assessment 

 

This type of e-portfolio assessment currently forms 20% of the trainees’ final score, 

and there are plans to increase this percentage at later stages based on the feedback 

and the outcome of the implementation of the Restructured Program. 
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1.2.3.1. Mechanism of Applying the E-portfolio Assessment at SAITCs 

 

According to the AC&TU and PD&QA guidelines (2010-2012), trainees have to send 

four e-portfolios for each course, whether a main course such as English and Math, or 

a stand-alone course such as Co-Curricular Program (CCP), Corporate Structure & 

Values and Safety & Health. Some of these e-portfolios are formative by nature as 

they show the process of learning used by the students as with the previously-

mentioned stand-alone courses. However, there are summative e-portfolios which 

focus on and demonstrate learning outcomes (skills and knowledge) rather than the 

process of learning such as the English course e-portfolios which show mastery of the 

four main skill areas; namely, listening, speaking, reading and writing (Barrett and 

Carney, 2005).  

 

Each trainee has to send three e-portfolios related to any of the three core skill areas in 

addition to a final independent one, which could be on any topic or skill area that the 

trainee chooses by him/herself. It is stated clearly in the AC&TU and PD&QA 

administrative guidelines (2010-2012) that “teacher-assigned portfolio tasks should 

give a range of options so that students can construct individualized submissions. This 

will reduce copying and increase ownership of the process. Independent submissions 

should be completed by the student without input or guidance from the teacher. They 

must focus on course core skill areas and should clearly demonstrate reflective 

practice, in keeping with a self-directed, learner-centered approach”. 

 

Requirements for Assigned and Independent Submissions 

 

According to the AC&TU and PD&QA administrative guidelines (2010-2012), all 

portfolio submissions have to be: 

 

- productive (e.g. not simply a repetition of the material learned in class)  

- meaningful (e.g. avoiding unneeded practice of a skill already learned)  
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- related to course objectives (as stipulated in course instructional package)  

- individualized (e.g. a teacher assignment which connects learning to the students’ 

unique experiences or an independent task planned, researched, and developed 

entirely by the student).  

                       (From the AC&TU and PD&QA administrative guidelines, 2010-2012) 

 

Technically, these e-portfolios are files that could be of any format such as Word, 

Excel, PowerPoint, Audio or Video files, and the trainees have to send them using the 

corporate company outlook e-mail only to ShareK, which is an online shared library 

on the company’s intranet. SAITC administrators, senior teachers or coordinators 

schedule the four e-portfolios over the entire period of the courses. The stand-alone 

courses last for 50 hours extended over 50 working days, but the main courses such as 

English may range from 400 hours spanned over 50 days in the basic levels (levels 1, 

2, 3 & 4) to 150 hours in the advanced levels (levels 5 & 6). 

 

When a submission is due, teachers inform their trainees of the deadlines and, then, 

start the follow-up process. All submissions are scored, according to AC&TU and 

PD&QA administrative guidelines (2010-2012), in a more holistic and impressionistic 

manner against four main criteria as follows: 

 

- Task Fulfillment: The task must show clarity of purpose, relevance of information, 

and completeness of treatment. The main requirement of the task must be clearly 

demonstrated and completed.  

 

- Accuracy: Grammatical accuracy will be directly related to the level of English 

being assessed. Written work should show predominately accurate capitalization and 

punctuation. Spelling of simple words must be correct. Spelling errors should not 

render words incomprehensible.  
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- Proficiency: Students must display an ability to manipulate and produce language 

commensurate with the level being assessed. Language must be clearly appropriate for 

the task on hand and show relevant degrees of fluency, cohesion, coherence, and 

lexico-grammatical competency.  

 

- High Quality Submission: A high quality submission can be given only if 

competency is clearly shown in the other three categories. This point shows that the 

candidate has performed particularly well, exerted outstanding effort, and should be 

rewarded for the effort made. 

          (From the AC&TU and PD&QA administrative guidelines, 2010, updated 2012) 

 

If a teacher accepts a trainee’s submission, he gives him/her a score of 70% which is 

the passing score in SAITCs. Then, he can add up 10% for each criterion met of the 

list above. However, a trainee cannot take the 10% score of the “High Quality” unless 

he meets all the other criteria of task fulfillment, accuracy and proficiency. Portfolio 

submissions showing evidence of plagiarism or any other form of cheating are graded 

as “0”. The final e-portfolio assessment score is the average of the trainees’ scores in 

the four e-portfolios. 

 

1.2.3.2. SAITC Trainees Background of E-Portfolio Assessment 

 

The idea of e-portfolio assessment is exclusively new to SAITC trainees. They have 

never been introduced to such a form of assessment before they join the SAITCs. This 

entails that there must be some resistance from their side; especially at their first levels 

when they have to start shifting the assessment mode that they have been accustomed 

to. This, in turn, implies that there are many other factors to be considered before and 

during the involvement of the trainees in such a type of assessment. Some of these 

considerations are: 
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- SAITC administrators have to give full orientation about the whole program in 

general and about e-portfolio assessment in particular at the very beginning of the 

trainees’ admittance to the SAITC. 

- SAITC senior staff and teachers have to always highlight and stress serious issues 

such as plagiarism, which is a real challenge for all SAITC trainees to know about; 

especially at the beginning levels.  

- Computer literacy had to be handled for the success of this program; therefore, 

AC&TU group invented a stand-alone course named ‘Computer Literacy’ which the 

trainees usually take at their first level in the SAITCs. It helps them to know the basics 

of Office and the internet browsing programs. 

 

1.3. Purpose of Study 

 

Being the direct person in charge of implementing this program at Rahima SAITC has 

enabled me to receive a lot of feedback from the teachers through discussions, 

meetings and the reports which I asked for at the very beginning of implementing the 

program. However, I have to admit that I received a little feedback from the learners 

themselves.  

 

Nevertheless, based on a lot of informal and often unsolicited feedback from both the 

trainees and the teachers, I could observe a lot of variations in the trainees’ opinions 

and attitudes towards the Restructured Program in general and the e-portfolio 

assessment in particular. It is true that most of the trainees find the e-portfolio 

assessment very challenging and demanding; however, I believe that many of them 

think positively of it. Starting from this, I thought it would really be interesting to find 

out how the trainees look at this program. 

 

In addition, I believe that if I could reveal the attitudes of the trainees towards e-

portfolio assessment, I will be able to identify the degree of the learners’ motivation to 

the program and find out the weaknesses and the strengths of this assessment 
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instrument (Robinson & Bennett, 2007). This will help me to catch on how we can 

maximize the degree of motivation (Barrett, 2006). On the other hand, it will help me 

to reflect on how we can minimize or eliminate the weaknesses and reinforce the 

strengths of this assessment tool. In this respect, Caner (2010, p.225) points out that 

“having an idea about students’ attitudes towards measurement type will be a very 

valuable source in deciding the type of the measurement and in utilizing the 

measurement instrument”. Finally, I would like to see the impact this type of e-

portfolio assessment on the trainees’ acquisition of the previously mentioned nine 

competencies.  

 

1.4. Research Questions 

 

In this research paper, I seek to answer the following research questions: 

 

– What impact does the e-portfolio assessment program have on all SAITC trainees? 

  

In addition, I have formed the following sub-questions to help me answer the 

predominant question more thoroughly: 

 

– Does this program have the same impact on all the trainees whether APNEs or 

VCGNEs? 

– What attitudes do SAITC trainees have towards e-portfolio assessment? 

– Are there different attitudes between APNEs and VCGNEs? 

– Does this e-portfolio assessment program help the trainees acquire and develop the 

nine competencies that would characterize well-rounded employees before they join 

the worksites? 

 

By scrutinizing these questions, I primarily aim to gain a better understanding of the e-

portfolio assessment at SAITCs, and I hope this piece of work adds to the 

improvement of the SAITC training program. 



19 
 

Chapter 2 

Literature Review 

 

 

2.1. Language Testing and Assessment Background 

 

Language testing and assessment have always been a controversial issue with regard 

to their function and impact at the levels of both the classroom and the whole society 

(Fulcher, 2010, p.1-4). The issue of language testing and assessment far exceeds the 

limits of having a learner pass or fail. Rather, it has multi-educational, social, 

economic and even political dimensions, and that is why this area has been of great 

interest and focus for many educationalists.  

 

Traditionally, language testing and assessment were synonymous, and many 

educationalists viewed them as deliberately-made obstacles that play a crucial role “in 

allowing access to the limited resources and opportunities that our world provides” 

(Fulcher and Davidson, 2007, p.xix). Therefore, testing and assessment had the role of 

sorting students into groups and deciding on their future by testing segmented skills 

and competencies relevant to the school curriculum imposed on them (Earl, 2003, 

p.2). In addition to that, testing and assessment methods were not, in many ways, a 

learning opportunity, but rather instruments indicating mastery of some aspects of 

language and knowledge.  

 

A great number of recent educational reform movement methodologists and 

researchers have constantly researched and evaluated the relationship between 

language learning and methods of testing and assessment. As a result, the idea of 

‘assessment of learning’ versus ‘assessment for learning’ has emerged as a framework 

for most of the research in the area of language testing and assessment (Maki2010 ,, 

p.1-15). This has been accompanied by a lot of criticism of standardized tests and 



20 
 

“has also brought into question the value of alternative and indirect approaches to 

assessment” (Hamayan, 1995, p.212). 

 

2.1.1. Standardized Tests 

 

Standardized tests have been widely criticized from a number of viewpoints. Kohn 

(2000) talks of standardized tests as often measuring superficial thinking, and are thus 

inherently correlated with shallow approaches to learning and teaching. He points out 

that “Standardized tests tend to measure the temporary acquisition of facts and skills, 

including the skill of test-taking itself, more than genuine understanding” (Kohn, 

2000, p.3). 

 

Standardized tests, in that sense, push learners to be more test-oriented than learning-, 

knowledge- and skill-oriented. Moreover, they develop a passive-recipient mentality; 

one which has to absorb the requisite amount of knowledge needed in order to pass the 

test. They essentially promote rote-learning as a way of achieving the minimum 

passing scores of standardized tests.  

 

Furthermore, Bradley (2012) investigated the little role standardized tests actually play 

in encouraging curiosity, creativity and innovation of in-depth learning on the basis 

that real evaluation needs to be done over multiple measurements and over a longer 

period of time. Harris, Smith and Harris (2011, p.35) argue that many important 

attributes cannot be tested by standardized tests, and that there is not enough time for 

teachers to talk with their students about those attributes after a lot of time consuming 

preparation for achievement tests. Some of these main attributes are “creativity, 

critical thinking, resilience, motivation, persistence, curiosity, endurance, reliability, 

enthusiasm, empathy, self-awareness, self-discipline, leadership, civic-mindedness, 

courage, compassion, resourcefulness, sense of beauty, honesty and integrity” (Harris 

et al, 2011, p.35). 
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Finally, criticism has also reached the area of objectivity and fairness, which are, 

according to many advocates of standardized tests, two of the pillars of the popularity 

of standardized tests. Harris et al (2011, p.58) wonder what is left of objectivity for 

standardized tests after we come to know that there is always subjectivity in the 

selection of test items and in the setting of scoring and passing standards. 

 

These and other concerns about standardized tests have driven many methodologists in 

the last few decades to find other forms of assessment which would foster learner-

centeredness, creativity, critical thinking as well as the other attributes needed in 

today’s world. Berry (2008, p.82) argues that 

 

“from the late twentieth to the twenty-first centuries, writers of 

curriculum documents and designers of assessment have attempted to 

put more demanding tasks involving investigation, problem-solving 

report writing and applying skills into the curriculum. These experts 

stressed that it was necessary to move beyond paper- and- pencil tests 

of the recall (memorization) of knowledge, towards more extended and 

open-ended forms of assessment, including assignments, projects and 

practical activities” (Berry, 2008, p.82). 

 

However, standardized tests are unlikely to be eliminated entirely from the educational 

system. Genesee and Upshur (1996, p.232-235) list a number of reasons why 

standardized tests are used instead of other forms of assessment. For example 

standardized tests are characterized mainly by practicality, availability and knowledge 

of procedures of administering and scoring the tests as well as interpreting the results. 

Moreover, there exists the feature of uniformity of the testing measurement for 

educational authorities upon which they base their plans, requirements and judgments 

as a part of formal program evaluation at the district, regional or national level. 

Finally, standardized tests may also be used as diagnostic instruments for individual 

weaknesses (based on Genesee and Upshur, 1996, p.232-235). 
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Phelps, Walberg, and Stone (2005, p.49) defend standardized tests for the reasons of 

the various precautions and measurements that can minimize or eliminate learner and 

teacher cheating. They argue that, in alternative forms of assessment, learners may 

resort to copying others’ work, or they may depend on others to do their assignments, 

projects or portfolios. In the same way, teachers’ attitudes to these alternative forms of 

assessment may be negatively affected especially if they know that their promotions or 

grades will depend on the pass ratio of their students. Moreover, they argue that 

standardized tests can measure higher thinking, lower thinking or even combinations 

of both on condition that they are well-designed. 

 

The issue is indeed not one without controversy. However, with careful planning of 

the curriculum and testing, components of standardized tests and other forms of 

assessment can lead to educational institutions finding their ideal balance of testing 

their students.  

 

In this regard, the National Center for Fair and Open Testing (2006-2011) argues that 

it is not enough to depend only on standardized tests as their limits will eventually 

generate inadequate information in terms of breadth and depth. Consequently, on the 

webpage, authors recommend that “states, districts and schools must find ways to 

strengthen classroom assessments and to use the information that comes from these 

richer measures to inform the public” (The National Center for Fair and Open 

Testing, 2006-2011). 

 

The strengthening assessment may be indirect testing or, in other words, alternative 

assessment.  
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2.1.2. Alternative and Indirect Testing and Assessment 

 

Hamayan (1995, p.213) explains that alternative assessment “refers to the procedures 

and techniques which can be used within the context of instruction and can be easily 

incorporated into the daily activities of classroom”. Although Hamayan’s definition 

of alternative assessment looks simple and effective seeing that it employs strategies 

that ask learners to present what they can actually do, it lacks a very important 

dimension; namely, the objective of this type of assessment. It introduces the gears, 

but does not show the direction. In addition, having the focus, according to this 

definition, on the procedures and activities has put the learner in the unseen corner. I 

mean, his/her role is not mentioned here. 

 

Therefore, I believe that alternative assessment should be redefined as the procedures 

and techniques that can be used within the context of instruction and can be easily 

incorporated into the daily activities of classroom in a way that helps identify the 

learner’s weaknesses and, even more importantly, strengths. Through continuous 

internal and external reflection, guidance and search for other remedial procedures, 

techniques and activities, learners will ultimately learn how to work on their 

weaknesses and improve their strengths. 

 

According to this enhanced definition, alternative assessment: 

 

- highlights individual growth over time, 

- emphasizes learners’ strengths and weaknesses in a way that suits their personalities, 

- stresses the idea of uniqueness. It treats learners as distinguished entities with 

different learning styles, learning strategies, language proficiencies, cultural and 

educational backgrounds, 

- lays emphasis on the continuity of self-assessment, internal feedback and external 

assessment, and 
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- marks the emerging roles of teachers more as guides, facilitators, collaborators and 

‘whole character evaluators’ than the just traditional ‘knowledge source’ and ‘test 

agents’.   

 

In this sense, alternative assessment introduces a continuous process of development 

where the learner is the very center of the educational process as presented in figure 1 

below: 

 

 

Figure 1. Alternative Assessment: a continuous process of development 

 

Finally, I think that alternative assessment is well suited to the current view of 

methodology in both language learning and testing which focuses on the 

communicative and integrative nature of language. Tests should be designed to display 

the learners’ ability to use the language communicatively and “perform actual tasks 

while their language behavior is observed and rated against proficiency descriptors 

that form a scale” (Ingram, 2003, p.6).  
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2.2. E-Portfolio Assessment 

 

E-portfolio assessment is one of the latest trends of alternative assessment. It is 

defined as a digital collection of learner’s work (such as videos, audios, PowerPoint 

presentations, Posters, Excel Sheets, Images, …etc.) over a period of time, which can 

reflect the learner’s individualized effort, progress, achievement and evaluation, and 

which supports ongoing learning development (Barker, 2005, p.1-10; Williams, 

Hricko & Howell, 2006, p.250 & Cambridge, 2008, p.51-63). 

 

E-portfolio assessment highlights the idea presented earlier of ‘assessment for 

learning’ over ‘assessment of learning’. It provides a framework of a three-

dimensional pedagogical interaction; namely learner-to-technology, learner-to-peers 

and learner-to-teacher dimensions. This type of interrelated interaction makes e-

portfolios a medium and a method of promoting learner-centeredness. It also 

introduces e-portfolio assessment as multi-faceted, continuous, reflective, motivating 

and as a highly productive type of assessment. Furthermore, it truly marks the new 

emerging roles of both teachers and learners as outlined in Figure 2 below. 
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Figure 2. E-Portfolio: interactions and emerging roles of teachers, learners and 

technology 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.2.1. Learner-centeredness 

 

The philosophy of learner-centeredness has emerged mainly as a result of recent 

research which emphasizes that learning is best achieved when learners are actively 

involved and appropriately engaged in doing the learning (Doyle, 2011, p.7-20). There 

are other factors that made it inevitable to shift the focus from traditional learning and 

teaching into learner-centeredness. Three of such factors are the overflowing amount 

of information, the availability of different sources of knowledge and the focus on life-
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The current super speed of increasing knowledge and information has made it 
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subject chosen. Aslanian (2001, p.5) confirms that “In the past, information doubled 

Peers 

Learners 

Teachers 

Technology 

A medium of 

learners’

input 

A source of 

information 

& knowledge 

Partners & 

Evaluators  

Self-learners/ 

assessors & 

Collaborators 

Collaborators 

& Organizers  

Trainer & 

Evaluators 

Instructional 

designers 

Guides & 

Facilitators 



27 
 

every 10 years; now it doubles every four years”. This torrential flow of information 

has had its impact, not only on the expected goals of education, but on the methods of 

education as well. Weimer (2002, p.15) points out that “… the goal of education ought 

to be the creation of independent, autonomous learners who assume responsibility for 

their own learning”.  

 

Apparently, these are the basic skills learners need to acquire in order to be able to 

deal with such a situation of overwhelming knowledge and information. These skills 

need fostering and continuous training at all levels of education by adopting learner-

centeredness. Blumberg (2009, p.79) stresses that “in learner-centered courses, 

students develop understanding by making their own associations with new content, 

developing their own examples of a concept, putting concepts into their own words, or 

reflecting on the meaning of the content. When students reflect on the content, they 

apply it to their own lives or real-world situations”.  

 

In this context, I believe that learner-centeredness is greatly facilitated by e-portfolio 

assessment where students have to create their own content, comment on it, evaluate it 

and, quite probably, use it in their ‘out-of-school’ life. E-portfolio assessment, 

according to Field (2007, p.37) is one of the approaches which embraces “the 

possibility of development both within and beyond the place of instruction”. Thus, it 

allows for more autonomous and self-directed learning; characteristics which are 

badly needed in the current age of knowledge and information.  

 

2.2.2. Motivation in E-portfolio Assessment 

 

Motivation is an important factor in second language acquisition, and most 

educationalists would agree that it is a leading variable in determining the degree of 

second language achievement (Ma, 2009, p.145 & Norris-Holt, 2001). The more 

learners are motivated, the better and the faster their acquisition of the language is. 
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This lays more challenges in front of curriculum program designers, teachers and 

administrators to look for elements that boost learner motivation.  

The addition of technology in language learning and assessment has proven to be very 

useful tool for the positive impact it has on the learners’ motivation. Originally, the 

availability of smart mobile phones and portable computers at reasonable prices and 

the creatively-designed new applications that appear regularly on market have 

captured the attention of a lot of people, particularly young people, all over the world. 

Moreover, they have eased the connection, networking and interaction amongst many 

people to unprecedented rates. E-portfolio assessment capitalizes on the increasingly 

positive impact of new technology on human beings by calling for fun, creativity, 

innovation and ownership; features which foster motivation of learners while 

interacting with technology. 

 

There are other dimensions that can promote learners’ motivation when working with 

e-portfolios such as emphasizing learners’ decision-making, ownership and “public 

access to and recognition of students’ work” (Buzzetto-More, 2010, p.126). Learners 

would feel proud of having their achievements seen and appreciated by people inside 

and outside school. 

 

2.2.3. Productivity and Efficiency 

 

The different types of interaction in e-portfolio assessment introduce a highly 

productive atmosphere in several ways. For instance, when learners start to present, 

defend, or showcase their collections, the feedback and evaluation from their peers 

and teachers, in addition to self-reflection and self-assessment, give the whole process 

of interaction a touch of reflectiveness, effectiveness and continuousness.  

 

This, in return, makes the learners’ improvement more systematic and unbroken given 

that there are no barriers set, such as the case with standardized tests. The objective is 

correctly realized by the learners as to look for better chances for improvement rather 
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than passing a single final test. Stefani, Mason, and Pegler (2007, p.65) claim that 

“The aim of peer and self-assessment is to provide opportunities for students to 

develop reflective and critical thinking skills, the ability to evaluate and provide 

thoughtful responses to different points of view, and techniques they can use to 

encourage and support the work of other students”. 

 

This type of interactive feedback and evaluation is not the only reason why e-portfolio 

assessment is productive. Rather, e-portfolio assessment is productive because it 

stresses and promotes multiplicity of social, psychological, multimedia and 

pedagogical needs and skills. Each of these is examined below. 

 

2.2.3.1. Social Skills (communication, leadership and decision-making) 

 

E-portfolios have been used specifically to develop communication skills. This is a 

result of having students work in small teams to conduct research on particular topics 

or problems (Stefani et al, 2007, p.66). At later stages, learners are usually invited to 

present their projects or assignments in front of the class or to send them to public 

online libraries to reach a larger audience. This opens the door for discussions, 

debates, feedback and evaluation; all of which promote learners’ communication 

skills. 

 

Furthermore, e-portfolios allocate room for collaborative work, which requires 

learners to be assigned different roles, most of which are new to learners; especially 

those coming from traditional learning backgrounds.  Working in teams and practicing 

different roles foster decision-making, readiness and leadership skills. Learners learn 

how to take turns with different roles in a way that helps them manage small projects. 

Fernsten (2006-2011) explains that “portfolio assessments provide an authentic way 

of demonstrating skills and accomplishments. They encourage a real world experience 

that demands organization, decision making, and metacognition”. This ‘social side’ of 
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e-portfolio assessment makes it a practical tool in the implementation of authentic 

learning and in connecting education to the needs of the today’s learners. 

 

2.2.3.2. Psychological Needs (self-esteem and self-confidence) 

 

E-portfolio assessment creates a suitable atmosphere and a comfortable environment 

that promote self-esteem and self-confidence. Arnold (1999, p.292) argues that “Self-

esteem is based on the learner’s personal feelings of identity, belonging, security, 

sense of purpose and individual competence”. In e-portfolio assessment programs, 

these feelings are maximized by increasing learners’ responsibility for and ownership 

of their learning. Likewise, the ongoing process of feedback and evaluation maximizes 

learners’ self-confidence, which is deemed an important factor for successful language 

learning (Knibbeler1989 ,, p.28).  

 

Unlike the case with standardized tests, e-portfolio assessment offers learners chances 

for linear progress; the thing that is positively reflected on the achievement of 

learners’ psychological needs of self-esteem and self-confidence. There is less anxiety 

and tension in this type of assessment once learners understand that the objective is to 

highlight their strengths and improve them rather than to magnify the weaknesses. 

 

2.2.3.3. Multimedia Skills (planning, researching, browsing, typing, technical, 

designing & production skills) 

 

E-portfolio assessment calls for ideas from learners in the form of posters, videos, 

podcasts, animations, flash or PowerPoint presentations; all of which trigger learners’ 

innovative and creative faculties. In order to achieve this, there are preparatory skills 

and sub-skills that learners have to acquire before or during their programs. These 

skills include: 

 

- knowledge of the most common search engines and how to use them effectively, 
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- a suitable level of mastering typing skills, 

- acceptable level of using Office Programs such as Word and PowerPoint, 

- knowledge of dealing with technical issues such as recording and compressing 

videos to fit with the capacity of online libraries, and converting file formats to 

compatible ones with their school multimedia program system. 

 

These are by-product skills of being involved in e-portfolio assessment programs. 

Learners have to acquire them before or during the programs. That is why basic 

computer literacy is very important for the success of such programs; otherwise, 

learners may incur negative feelings and attitudes which may result in reluctance and 

less involvement in the program. 

 

Furthermore, employing these skills for e-portfolio production needs accurate 

outlining. Barrett (2000) points out that creating electronic portfolios can develop 

learners’ multimedia technological skills through a number of stages: 

 

 “Decide/Assess - determining needs, goals, audience for the presentation. 

 Design/Plan - determine content, sequence of presentation. 

 Develop - gather and organize multimedia materials to include in the presentation. 

 Implement - give the presentation. 

 Evaluate - evaluate the presentation’s effectiveness” (Barrett, 2000, p.1-6). 

 

These points are consistent and logical; however, I believe if we add a “rehearse 

stage” before implementation, we can promote self-assessment even more. 

 

2.2.3.4. Pedagogical Skills 

 

Learners deal with the four main language skills; namely, reading, writing, speaking 

and listening, in a more integrative way in e-portfolio assessment programs. Learners 

may be asked to read articles or passages or listen to youtube.com movies and write 
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summaries of them in text files or comment on them in audio or video files. E-

portfolios, in this sense, deal with the language holistically and in an integrative 

manner. 

 

In conclusion, e-portfolio assessment is a form of alternative assessment that 

highlights the idea of ‘assessment for learning’. It creates an environment where 

learners are actively-involved participants and where interaction is multi-faceted, 

continuous, reflective, motivating and highly productive. 

 

2.2.4. Emerging Roles of Teachers and Learners 

 

Recent research has highlighted the emerging roles of teachers and learners; especially 

with shifting the focus from teachers to learners. Weimer (2002, p.72-91) outlines 

seven main principles for the emerging teacher’s roles in learner-centered classes. 

They, by default, reflect the main principles of learner’s roles.  I will reflect on them in 

the light of e-portfolio assessment.  

 

 Principle 1: Teachers do learning tasks less; learners do learning tasks more. 

 

Teachers assign tasks, but students do more of identifying the goals, collecting 

information, organizing the content, engaging in questioning and answering, proving 

summaries, choosing medium of presentations, initiating discussions, solving 

problems, creating diagrams and posters, and taking roles. 

 

 Principle 2: Teachers do less telling; students do more discovering. 

 

Student Talk Time (STT) is apparently maximized in place of Teacher Talk Time 

(TTT) in learner-centered classes in general and it is much more stressed in e-portfolio 

assessment where learners take the initiatives to prepare, present and evaluate their, 

and their peers’ collections. 
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 Principle 3: Teachers do more design work; learners do more production. 

 

Teachers motivate learners and keep them involved by designing activities that are 

related to the real world, ensuring in-depth learning and enhancing pedagogical, 

social, and meta-cognitive skills. E-portfolio assessment provides a powerful medium 

for teachers to introduce well-designed activities and for students to show their talents 

and creativity in process and production. 

 

 Principle 4: Faculty do more modeling; learners do more performing. 

 

The teachers’ role here is to demonstrate models of fine-learning tasks. They do not do 

the tasks for the learners, but they trigger learners’ creativity and challenge their pride 

to do expert-level tasks. In e-portfolio assessment, this role can be extended by 

inviting learners to show their exemplary and model works for fresh students. 

 

 Principle 5: Faculty do more to get students learning from and with each 

other; learners do more collaboration and team work. 

 

Teachers have to depend more on collaborative and cooperative groups for learning. In 

this regard, e-portfolio projects can be assigned to groups or pairs of learners, and 

even feedback and evaluation can be done in a similar way.  

 

 Principle 6: Faculty work to create climates for learning; learners are more 

responsible for learning. 

 

Teachers should encourage learners to be responsible for their own learning. This 

sense of responsibility, together with the feeling of ownership, provides a motive for 

learners to achieve more. 

 

 



34 
 

 Principle 7: Faculty do more with feedback; learners do more with feedback. 

 

In learner-centered classes, teachers have to provide formative feedback away from 

traditional grading and evaluation. E-portfolio assessment helps teachers have on-

going assessment for learners over a longer period of time and at a deeper level of 

authenticity. Likewise, it enables learners to learn from the feedback they provide to or 

receive from their classmates.   

 

2.2.5. Challenges of E-portfolio Assessment 

 

The success of e-portfolio assessment depends on two main variables; namely, 

learners’ and teachers’ attitudes, and adopting the e-porticulture measurements. 

 

Learners’ and teachers’ attitudes towards any assessment tool are a fundamental 

variable for its success or failure (Aston, 1993, p.221). Essentially, everyone has a 

type of, or a level of, love/hate relationship with examinations and tests (Rogers, 2010, 

p.1). This level of love/hate can be observed clearly especially when first applying 

new assessment techniques, and it usually determines the level of resistance which 

makes everyone involved; either eager to explore the new assessment instruments and 

adopt them, or stand, even rise, against them to a certain extent.  

 

In this context, learners’ and teachers’ attitudes are usually based on the educational 

culture of the society and the person’s learning background, learning styles, readiness 

and preparation. In cultures where traditional and rote-learning are dominant features, 

and where change happens at long intervals, it is difficult to lead the shift to learner-

centeredness, autonomy, alternative assessment and self-dependency; characteristics 

of the modern pedagogical wave. From a different perspective, the situation in 

societies that encourage individual uniqueness and appreciate individual creativity is 

different from societies that maintain collective work and social solidarity traits. 

Certain social values may lead to either undermining or supporting the aspired results 
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of new assessment trends. For example, in societies where interrelationships and 

interdependence are dominant values or traits, the level of achievement of assessment 

instruments, which depend on projects, tasks or portfolios, may be low due to having 

other people create the learners’ work. The dilemma here is that many persons, 

whether learners or teachers, in such societies will not really appreciate such 

assessment methods.  

 

Nevertheless, I believe there are some precautions that can make for a smooth 

transition. Initially, any change regarding the introduction of methods of assessment 

should not be drastic or culturally insensitive. Rather, it should be introduced over a 

period of time that matches the society’s speed of accepting change. Educational 

bodies may start with incorporating the alternative assessment in general, and e-

portfolio assessment in particular, at small doses that encourage openness on the part 

of all the people involved in adopting such new methods. When people practically 

realize the values, the accomplishments and the achievements of the new assessment 

methods, they will be ready to accept more of them, and their resistance will be thus 

much less strong.  

 

In this context, it has to be realized that teachers’ beliefs and readiness to adopt such 

changes have a great impact on their learners. For example, if the teachers are not 

technology-oriented, their attitudes will be negative about e-portfolio assessment and 

they may communicate their negative attitudes to the learners themselves. Therefore, 

administration agents should provide professional development courses and suitable 

training and awareness programs for teachers before the application of such new 

assessment programs.  

 

The other main variable of realizing the success of e-portfolio assessment is to adopt 

the cycle of development of e-porticulture. Shada, Kelly, Cox and Malik (2011, p.72) 

compare the e-porticulture to horticulture where there is always a starting point of 
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preparation, followed by planting, then growing and maintaining the plants before the 

final stage of harvesting. This involves the following points: 

 

- Identifying the goals of the program, providing full orientation to the teachers 

involved as change agents and to the learners as to start showing their identities 

and talents. 

-  Adopting the e-portfolio and encouraging projects that reflect learners’ identities 

and fit with the project goals. 

- Directing continuous support to the program from both inside and outside and 

maintaining the highest levels of encouragement to all parties involved in the 

program. 

- Finally, sharing the created portfolios and measuring the learning output which 

help to direct more investment in such programs (Based on Shada et al, 2011, 

p.72). 

  

By adopting and completing this cycle of e-porticulture, there is much greater 

probability that e-portfolio assessment programs will succeed in a way that will lead a 

much more smooth transition towards more autonomous, individualized and learner-

centered education. 
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Chapter 3 

Research Methodology 

 

 

3.1. Methodological Approach 

 

This study is fundamentally qualitative in approach and adopts the interpretivist 

paradigm. Denzin and Lincoln (1994, p.106) highlight some considerations that honor 

qualitative over quantitative approaches in social and educational studies. For 

example, they argue that qualitative approaches are able to provide a contextualization 

for the problem of research, provide rich insight into the human behavior, uncover 

emic views, prevent problems of ambiguity resulting from overgeneralization, and, 

finally, call for creativity and divergent thinking.  Cohen, Manion and Morrison (2007, 

p.21) argue that the interpretative paradigm “is characterized by a concern for the 

individual” and that interpretative researchers “begin with individuals and set out to 

understand their interpretations for the world around them.” Accordingly, since this 

study is concerned primarily with exploring the impact of e-portfolio assessment on 

SAITC trainees and their attitudes towards it, it is logical and consistent with current 

research approaches to adopt the interpretivist paradigm. 

 

3.2. Study Setting 

 

The study was conducted at one of SAITCs; namely, Rahima ITC during the period 

from March 2012 to August 2012 after obtaining a ‘no-objection’ permission from the 

ITC principal to conduct the research at Rahima ITC. This ITC is where I work as an 

advanced ITC teacher and a coordinator of the English program. 
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3.3. Study Sample 

 

Dornyei (2003, p.71) points out that “a good sample is very similar to the target 

population in its most important general characteristics (e.g., gender, ethnicity, 

educational background, academic capabilities, social class, or socioeconomic status, 

etc.)”. To ensure my sample was a good one, I chose cluster random sampling for 

some reasons other than the fact that it is easier and quicker to sample. During the 

period of conducting this study, there was a total of 450 trainees clustered in 26 

groups; 6 VCGNEs and 18 APNEs in the academic section of Rahima ITC. Of the 

VCGNE groups, two were in the advanced levels of English and four were in the basic 

levels. As for the APNEs, there were 10 groups in the advanced levels compared with 

8 in the basic levels. Each of these groups consisted of an average of 17 trainees of 

very similar characteristics in terms of gender (all are adult males), language 

proficiency (clusters are based on official placement test scores), cultural and 

educational background (all are high school or vocational college Saudi graduates), 

and exposure to tests and e-portfolio assessment in the SAITCs. 

 

Thus, there were two central dimensions that directed my thought towards cluster 

sampling; namely, the large number of clusters and the sharing of common features 

relevant to my study. In this regard, Fraenkel and Wallen (2007, p.97) point out that 

“cluster random sampling is more effective with larger numbers of clusters”.  In 

addition, the ITC clusters were very similar with respect to the characteristics relevant 

to the variables of the study (Ary, Jacobs, Sorensen & Razavieh, 2010, p.154). 

Trainees are usually placed at the same level of English and continue the same training 

program together all through. 

 

In this context, I chose four clusters for this study (two APNE and two VCGNE) in 

order to ensure that “sampling does not build in bias” (Cohen et al 2007, p.112). 

Moreover, I chose trainees who were in the advanced levels of the English training 

program to ensure that they had enough experience working with e-portfolios in terms 
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of quantity and quality, and to ensure that they could form a comprehensive view of 

the program, from which I could reveal their attitudes towards it.  

 

3.4. Data Collection Instruments 

 

I used two methods of data collection; namely, a semi-structured online rating-scale 

questionnaire (See Appendix A) and semi-structured interviews (See Appendix B). 

The questionnaire consists of two main parts; thirty Likert scale items and two open-

ended questions.  

 

3.4.1. The Questionnaire 

 

I decided to use an online semi-structured rating scale questionnaire for many reasons; 

some of which are related to the nature of the study and some to the practicality of 

online questionnaires. Initially, a great deal of literature advocates or recommends 

using rating scales to measure attitudes. Page-Bucci (2003) emphasizes that scaling 

“has become one of the dominant methods of measuring social and political 

attitudes”. In addition, Cohen et al (2007, p.328) conclude that the characteristics of 

rating-scale questionnaires make it “particularly useful for trapping attitudes, 

perceptions and opinions”. Finally, Oppenheim (1992, p.200) clarifies that: 

 

“Apart from their relative ease of construction, these scales have two 

other advantages. First, they provide more precise information about 

the respondent’s degree of agreement or disagreement, and 

respondents usually prefer this to a simple agree/disagree response. 

Second, it becomes possible to include items whose manifest content is 

not obviously related to the attitude in question, enabling subtler and 

deeper ramification of an attitude to be explored.” 
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In addition, the advantages of online-based surveys, that Sheehan and Hoy (1999) list, 

fit well with my context and the nature of my study. For example, they point out that 

web-based surveys have been noted for their ability to generate a high number of 

responses which can be collected and analyzed very quickly with minimized cost in 

comparison with paper-based surveys. In addition, they allow for anonymity in 

responses and eliminate any potential for bias that the interviewer brings to the survey 

as there is no direct contact with him or her. 

 

More practically, the SAITCs have a local online platform on the intranet of the 

company that helps create online questionnaires. It is available for both teachers and 

trainees, and everyone is familiar with it. Due to their availability after working hours, 

online questionnaires could be taken at a convenient time for the respondents, which 

may result in data of higher quality and more accuracy. 

 

With regard to the questionnaire content, It was designed to collect both quantitative 

and qualitative data that could help answer all of the research questions. However, I 

made it Likert-scale-dominated for a good reason; explicitly, my personal knowledge 

of the SAITC trainees’ preferences. They would prefer to tick an anchoring word or 

expression such as ‘agree’ or ‘strongly agree’ than write a sentence about the idea in 

question. Moreover, I decided to include different questions with different dimensions 

in relation to e-portfolio assessment to ensure that I could reveal the trainees’ ‘real’ 

attitudes. In this regard, Oppenheim (1992, p.120-121) explains that “questioning 

people is like trying to catch a particularly illusive fish, by casting different kinds of 

bait at different depths, without knowing what is going on beneath the surface”.  

 

Therefore, I created my questions about the trainees’ attitudes towards e-portfolio 

assessment in relation to six main dimensions: the general feelings towards e-portfolio 

assessment; the amount of effort and time consumed; e-portfolio assessment versus 

traditional tests; feedback and access to e-portfolio submissions; teamwork and 

dependability; and, finally, the effect of computing skills on e-portfolio submissions. I 
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wrote all the questionnaire items in English because the key terms of my questionnaire 

such as ‘e-portfolio’, ‘assessment’ and ‘submissions’ are well-known to SAITC 

trainees in English rather than in Arabic. Moreover, I was available 8 hours a day in 

the same context to explain any unclear terms or concepts. In addition, the trainees 

would not find it difficult to respond correctly to the questionnaire because I had 

chosen them from the advanced levels in the academic section in order to ensure that 

they had a good command of English and enough experience with e-portfolio 

assessment. 

 

However, I made sure that each question did not exceed 20 words (Oppenheim 1992, 

p.129). I also ensured that my questionnaire was less than 4 pages long and required 

less than half an hour to complete in order to ensure that it was not too long; a serious 

problem which might turn it counterproductive according to Dornyei (2003, p.18). 

 

On the other hand, I added two open-ended questions at the end of the questionnaire in 

the hope that the respondents would write a free account in their own words, adding 

related comments or explanations. I allowed them to complete this part of the 

questionnaire in English, Arabic or in both. If they thought they could express their 

ideas, feelings, attitudes more accurately in their mother tongue, and that there would 

be some language barriers to do this as accurately in English, then they would be 

allowed to use Arabic. 

 

Operationalizing the Questionnaire 

 

On June 16, 2012, I lectured 50 participants  about the aim of the study, the methods 

of collecting information, the deadline expected for completing the questionnaire (5 

working days), and the consent forms that they had to sign. In addition, I informed the 

trainees that they would receive a comprehensive e-mail message about how to access 

the online questionnaire, how to complete it and what to do in case they had any 

problems. Fortunately, 48 trainees responded to the questionnaire; 21 of whom were 
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VCGNEs and 27 were APNEs. I did not follow up with the trainees who did not 

complete the questionnaire for two main reasons. First, I originally planned to have 40 

to 50 trainees respond to my questionnaire. Secondly, I believe that the 21 VCGNEs: 

27 APNEs ratio is highly representative of the total population of ITC trainees.  

 

3.4.2. The Interviews 

 

Gillham (2000: 9-13) criticizes data quality of questionnaires at various levels and 

emphasizes that the “fundamental problem is that questionnaires are often completed 

hastily and carelessly”. In order to minimize the negative effect of the data collected 

through the questionnaire and to ensure the triangulation of data collection, I used 

semi-structured interviews as a second method of collecting data. Cohen et al (2007, 

p.352) point out that interviews “allow for greater depth than the case with other 

methods of data collection”.  In face-to-face interaction, the interviewer will not only 

record or consider the ‘conscious’ spoken output of the interviewee; rather, he can 

collect much more important information from the ‘unconscious’ pauses, gestures, 

facial expressions, body language and self-confidence of the interviewee, all of which 

can give accurate data about the stand of the interviewee regarding the issue at hand. 

(Becker, Bryman, and Ferguson, 2012, p.299 & McKay, 2009, p.31) 

 

Semi-structured interviews are useful when pursuing areas of special interest related to 

the study. Schensul, Schensul, and LeCompte, (1999, p.149) explain that 

“Semistructured interviews combine the flexibility of unstructured, open-ended 

interviews with the directionality and agenda of the survey instrument to produce 

focused, qualitative, textual data at the factor level. The questions on a semistructured 

interview guide are pre-formulated, but the answers to those questions are open-

ended, they can be fully expanded at the discretion of the interviewer and the 

interviewee, and can be enhanced by probes”. This flexibility, I believe, makes semi-

structured interviews a very distinguished instrument that can provide a profound 

understanding of the opinions, beliefs, values and attitudes of the interviewees. 
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Nevertheless, there are some limitations of interviews that need real awareness on the 

researcher behalf. Interview data can be vulnerable to bias because, according to 

Cohen et al (2007, p.150) “interviewers and interviewees alike bring their own, often 

unconscious, experiential and biographical baggage with them into the interview 

situation”. This includes “race, religion, gender, sexual orientation, status, social 

class and age in certain contexts”. Furthermore, interview data may also be affected 

by “recall error, reactivity of the interviewer, and self-serving responses” (Patton, 

2002, p.306). There are some other issues related to the wording, the ordering and the 

giving methods of the interview questions. At certain occasions, these may push 

interviewees to answer in a specific way. In this context, Lankshear and  Knobel 

(2004, p.205) advise teacher researchers “to be aware of the possible issues 

concerning question sequencing and reflect on possible confounding effects that may 

interfere with the quality or trustworthiness of interview data collected in a given 

study”. 

 

The interviews were conducted from July 7 to July 11, 2012; 21 days after the 

questionnaire was completed. 7 trainees, 5 ANPEs and 2 VCGNEs, from the 

questionnaire respondents volunteered to be interviewed. I interviewed them 

individually, and each session lasted from 25 to 30 minutes. I created 13 main 

questions pivoted around the study research questions with the objective to identify: 

 

 the impact of e-portfolio assessment program on SAITC trainees, 

 the attitudes of SAITC trainees towards e-portfolio assessment, and 

 the role that e-portfolio assessment program plays to help the trainees acquire and 

develop the previously-mentioned nine competencies that would characterize well-

rounded employees before they join their respective worksites. 
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3.5. Validity and Reliability  

 

Fraenkel & Wallen (2007, p.462) point out that “validity refers to the 

appropriateness, meaningfulness, and usefulness of the inferences researchers make 

based on the data they collect, while reliability refers to consistency of these 

inferences over time, location and circumstances”. Some researchers have invented 

and used other terms for reliability and validity in qualitative paradigms such as 

“credibility, neutrality or confirmability, consistency or dependability and 

applicability or transferability” instead of ‘reliability’ and “quality, rigor and 

trustworthiness” instead of ‘validity’ (Golafshani, 2003, p. 597-607). Nevertheless, I 

believe the terms reliability and validity can be enhanced, and even empowered, by 

adding these newly-invented terms as defining features of reliability and validity in 

qualitative research. Therefore, when I refer to reliability and validity in this study, I 

essentially refer to the new accompanying characteristics that suit qualitative studies. 

 

In essence, validity is the most important consideration in a study evaluation. Cohen et 

al (2007, p.133) emphasize that “If a piece of research is invalid then it is worthless”; 

however, it is a fact that it is almost impossible to achieve perfection of objectivity and 

validity in social and educational research, and therefore, it is “a matter of degree 

rather than an absolute state” Cohen et al (2007, p.133).  

 

In this context, there are some measurements that can maximize the level of 

objectivity and validity.  Cohen et al, (2007, p.133, based on Winter, 2000) explain 

that “validity might be addressed through the honesty, depth, richness and scope of 

the data achieved, the participants approached, the extent of triangulation and the 

disinterestedness or objectivity of the researcher”. 

 

Triangulation of data collection methods can augment the validity and accuracy of the 

research (Robson, 2002, p.174). Burns (2010, p.95) explains that triangulation 

“…usually means collecting more than one type of data (it doesn’t necessarily mean 
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three types, although the term triangulation seems to suggest this). Then you can 

compare, contrast and cross-check to see whether what you are finding through one 

source is backed up by other evidence”.  

 

On the other hand, reliability in qualitative research, according to  Cohen et al (2007, 

p.119), “can be regarded as fit between what researchers record as data and what 

usually occurs in the natural setting that is being researched, i.e. a degree of accuracy 

and comprehensiveness of coverage”. Basit (2010, p.69-74) recommends some 

measurements that researchers should adopt to increase this degree of accuracy and 

comprehensiveness of coverage. For instance, the researcher should clearly instruct 

their audience about the purpose and the procedure of the study. He or she should 

encourage the participants to give true, accurate and relevant information. This can 

also be intensified by using ‘participant validation’ techniques in which transcripts of 

interviews, for example, can be sent to interviewees to check that they match their 

opinions. In addition, triangulation can be used as an effective technique to ensure 

reliability. Finally, conducting a pilot study before the actual research is claimed to 

yield more valid and reliable results. 

 

3.5.1. Validity and Reliability of the Present Study 

 

I took a number of precautions to ensure a maximized level of validity and reliability 

of the present study with regard to two main dimensions; namely, ‘data collection’ and 

‘participants and disintegration of the researcher’. 

 

3.5.1.1. Data Collection 

 

I believe that using two methods of data collection, a semi-structured questionnaire 

and semi-structured interviews, can ensure the triangulation of data collection 

(Neuman, 1997, p151). Many researchers claim that this is a very effective element of 

ensuring a high rate of validity and reliability. In addition, both the questionnaire and 
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the interviews were conducted after the trainees had finished level five of the English 

program, which means that each trainee completed at least 48 e-portfolio submissions 

for the various main and stand-alone courses they studied. Doing this large number of 

e-portfolios guarantees that the trainees formed a clear opinion about the e-portfolio 

assessment program, and it makes it easy to explore the impact of this program on 

them. Furthermore, I created the Likert scales of the questionnaire and questions of the 

interview to cover all of the potential areas that would help to answer the research 

questions of this study. Finally, I believe that the open-ended questions of the 

questionnaire and the flexibility of the semi-structured interviews helped to collect 

more in depth, rich, honest and comprehensive information about the trainees’ 

attitudes towards e-portfolio assessment and its impact on them. 

 

3.5.1.2. Audience and Disintegration of the Researcher 

 

The population subject to this study, whether APNEs or VCGNEs, was fairly 

represented through random cluster sampling as clarified in section 3.3. Moreover, the 

participants were all encouraged to input their ideas honestly and comprehensively. I 

informed all of them that their input would not, by any means, affect their present 

status as SAITC trainees or their future status as Saudi Aramco employees. I believe 

that this had a positive impact on accuracy and relevance of data collected for this 

study.  

 

3.5.2. Threats to the Validity and Reliability of the Study 

 

There are four main threats to this study, all of which, hopefully, may not have a 

critical impact on the study results. First, being a coordinator of the English program, 

and having taught some of the participants may have ‘pushed’ some trainees to answer 

in a specific way, thinking that they are helping me (for those who may have liked me) 

or punishing me (for those who may have disliked me). Second, I believe that more 

triangulation could have been more helpful. That would have ensured robust data 
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collection instrumentation. Moreover, VCGNE trainees did not have to take some 

stand-alone courses such as CCP, which has to do with study skills, thinking skills, 

community service skills and life-long learning skills. However, they had taken some 

other stand-alone courses which are 100% portfolio-assessed such as Safety and 

Health, Computer Literacy, English Keyboarding and Corporate Structures and 

Values. Finally, the advanced level trainees, according to my observation and many 

other SAITC teachers’ viewpoints, are ‘less motivated’ as they approach their 

graduation from the academic section of the ITC. This may, in a way, affect their input 

about the e-portfolio assessment program. 
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Chapter 4 

Data Analysis and Interpretation 

 

 

As a reminder, there were two methods of data collection for this study; namely, a 

semi-structured questionnaire of 30 Likert scale items and two open-ended questions, 

and a semi-structured interview of 13 main questions as explained in 3.4.1. and 3.4.2. 

Forty eight trainees, 27 High School Graduates (APNEs) and 21 Vocational College 

Graduates (VCGNEs) responded to the questionnaire, and seven trainees (5 APNEs 

and 2 VCGNEs) volunteered to be interviewed. I analyzed and interpreted the two 

types of data separately in search for finding answers to my research questions. 

 

4.1. Data Collected Through the Questionnaire  

 

4.1.1. Likert Scale Items 

 

I used tables to show the results (counts and percentages) from each item of the Likert 

scales. Each table presents one Likert scale item and shows the results of both 

VCGNEs’ and the APNEs’ input separately and together. This enables readers to 

immediately recognize, compare and contrast the responses of these two types of 

respondents and to see their general tendency. Then I presented each set of questions 

dealing with a specific concept in serial tables. Finally, I put a consolidated analysis 

and interpretation under each set of tables, made cross-comparisons and showed the 

links between them.  
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4.1.1.1. Questions 1-4 (General Feelings Towards E-portfolio Assessment) 

 

1- I think creating material to submit to the e-portfolio is a good learning experience 

for me. 

 

2- Portfolios are a good method of assessing language development. 

 

3- If I were the head of the English unit, I would start implementing the e-portfolio 

program for all the trainees in the ITC immediately. 

 

4- ITC trainees who do not have to do e-portfolio submissions are luckier than me. 
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The first four questions, which explore the trainees’ general feelings towards e-

portfolio, show that there is a positive attitude among SAITC trainees towards it. For 

example, 67% of the respondents agree or strongly agree that creating materials to 

submit to the e-portfolio is a good learning experience for them; 65% think that 

portfolios are a good method of assessing language development; and 55% would start 

implementing the e-portfolio program for all the trainees in the ITC immediately if 

they were in charge of the English unit. However, these results show that there is a 

significantly more positive attitude amongst VCGNEs than the APNEs. For example, 

while the VCGNEs’ percentages range from 76% to 86% for the previously-

mentioned items, the APNEs’ range from 40% to 59%. However, the percentages of 

the uncertain APNEs can make a difference. For example, the 33% of the APNEs who 

are uncertain that e-portfolios are a good method of assessing language development 

can significantly increase the percentage of those who agree or strongly agree with the 

idea from 48% to 81%. In this context, this large percentage of uncertain APNEs 

shows that the VCGNEs are more capable of judging their feelings and attitudes more 

decisively and clearly. Finally, there is a real concern regarding the trainees’ 

enrollment in such a program as 58% (75% including the uncertain respondents) feel 

that trainees who are not enrolled in the e-portfolio assessment program are luckier 

than them. As per my personal observation, this may be attributed to the fact that the 

e-portfolio program is more demanding and more challenging than the other programs 

at the SAITCs. A notable remark here is that the VCGNEs are still more positive than 

the APNES. 48% VCGNEs think that ITC trainees who do not have to do e-portfolio 

submissions are luckier than them while 66% of APNEs do not. These different 

attitudes may be attributed to the fact that the VCGNEs do not have to do some stand-

alone courses such as the CCP, which is 100% portfolio-assessed. This means that the 

number of submissions that the VCGNEs have to do in order to graduate is 24 projects 

fewer because there are six modules of CCP; each of which requires 4 projects. Thus, 

the portfolio program is less demanding for the VCGNEs than it is for the APNEs. 
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4.1.1.2. Questions 5-9 (Amount of Effort and Time Consumed) 

 

5- It is easy to follow my submission schedule. 

 

6- Doing e-portfolio submissions does not take too much of my time. 

 

7- I am happy with the number of e-portfolio submissions that I have to do. 

 

8- E-portfolio submissions require a lot of effort from me. 
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9- I wish doing e-portfolio submissions did not include so many different things to do. 

 

 

The five questions above indicate that there are some concerns amongst the trainees 

with regard to the amount of effort and time that they spend to do their portfolios. 54% 

of the SAITC trainees agree or strongly agree that it is easy to follow their submission 

schedule. However, the VCGNEs are more positive than the APNEs as 67% of the 

VCGNEs (81% including the uncertain respondents) think that it is easy to follow 

their submission schedule and that doing e-portfolio submissions does not take too 

much of their time while only 44% of the APNEs think so. When it comes to meeting 

the deadlines of sending the e-submissions, I can personally confirm that the results 

shown here are by and large true. There is a good number of our trainees who usually 

meet the deadlines, some need pushing and a few often need careful follow-up. 

 

In addition, while 76% of the VCGNEs are happy with the number of the submissions 

that they have to do, only 29% of the APNEs are happy with it. Again, this is 

evidently a result if the VCGNEs doing 24 projects fewer than the APNEs. 

 

Finally, about 56% of the SAITC trainees think that e-portfolios require a lot of effort 

and they wish that their submissions did not include so many different things to do. 

Apparently, some trainees find it difficult to prepare, write and present their e-

submissions for three main reasons. First, some trainees do not have computers or 

internet connection outside the SAITCs. Secondly, some are not very good at using 

computers. Finally, the advanced level trainees have to do more projects weekly than 

they used to do at the basic levels. 
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4.1.1.3. Questions 10-14 (E-portfolio Assessment vs Traditional Tests) 

 

10- I would rather take a test than do e-portfolio submissions. 

 

11- E-portfolio submission scores help me with my final score. 

 

12- I can learn more from the submissions I do than from the final tests I take. 

 

13- It is easier to remember the information which I read for my e-portfolios than the 

information I read in my final tests. 
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These five questions show that there is a significantly positive attitude amongst all 

SAITC trainees towards e-portfolio assessment in comparison with final tests. For 

example, 63% of the questionnaire respondents (78% including uncertain trainees) 

disagree or strongly disagree to take a test if they could do e-portfolio submissions for 

assessment. Of the APNE trainees, 74% of them clearly reject the idea of taking tests 

instead of e-portfolios. This is compared with fewer objections from the VCGNEs as 

47% reject the idea, 24% are uncertain, and 29% would rather take a test than do e-

portfolios. Nevertheless, 68% of the SAITC trainees agree or strongly agree that e- 

portfolio scores help them with their final score. 

 

In this regard, both the VCGNEs and the APNEs (76% and 63% respectively) show 

very positive attitudes towards e-portfolio assessment, which forms 20% of their final 

scores. 60% (71% VCGNEs - 52% APNEs) of SAITC trainees think that they can 

learn more from the submissions they do than from the final tests they take; compared 

with 23% who do not think so. In addition, 60% of SAITC trainees (71% VCGNEs; 

63% APNEs) think that it is easier to remember the information which they read for 

their e-portfolios than the information they read in their final tests in comparison with 

23% who do not think so. This gives a very good indication that there is a positive 

attitude towards e-portfolios as a means of learning and, thus, stresses the idea of 

‘assessment for learning’ versus ‘assessment of learning’.  
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4.1.1.4. Questions 15-20 (Feedback and Access to E-portfolio Submissions) 

 

14- I think my written submissions, which are related to the final-test objectives, help 

me in the final paper-pencil test. 

 

15- It is interesting to see my classmates’ e-portfolio submissions. 

 

16- It is a good experience to evaluate my classmates’ submissions when they present 

them. 
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17- I think presenting my e-portfolio submissions in front of my classmates improves 

my communication skills. 

 

18- I learn from the feedback which I receive from my classmates and teachers. 

 

19- The Community Service projects I have been involved in have increased my 

community awareness. 

 

20- The Safety and Health projects I have completed increased my safety and health 

awareness. 
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The seven questions above show that there is a significantly positive attitude towards 

e-portfolios as a form of assessment; especially with regard to accessing the 

submissions and the feedback that the trainees receive about their projects. For 

example, a high percentage of trainees, ranging from 71% to 79%, think that their 

written submissions, which are related to the final-test objectives, help them in the 

final paper-pencil test, that it is interesting to see their classmates’ portfolios, that it is 

a good experience to evaluate their classmates’ submissions when they present them, 

that presenting their projects in front of their classmates improves their 

communication skills, and that they learn from the feedback they receive from their 

classmates and teachers.  

 

In addition, SAITC trainees show a fairly positive attitude towards e-portfolios with 

regard to the ‘Community Service’ and ‘Safety and Health’ projects and the impact of 

these projects on them. For example, 50% think that the Community Service projects 

they have been involved in have increased their community awareness in comparison 

with 35% who do not think so. This percentage may be attributed to the fact that 

community service has been recently added to their training program and most of the 

trainees did not do any voluntary work during their previous studies. The ‘Community 

Service’ course, as emphasized by the AC&TU Group, is meant to be a factor of 

‘cultural change’ for the SAITC trainees in the new training program. Consequently, I 

see that the 50% (75% including uncertain trainees) who have positive attitudes 

towards this course and its impact on them indicate that the change is happening. 

Finally, 69% of SAITC trainees (81% VCGNES and 59% APNEs) agree or strongly 

agree that the ‘Safety and Health’ projects that they completed increased their safety 

and health awareness. This confirms that most of the trainees have a positive attitude 

towards e-portfolios and that they appreciate the impact of these projects on them. 
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4.1.1.5. Questions 21-24 (Teamwork and Dependability) 

 

21- I think it is fun to do e-portfolio submissions with my colleagues. 

 

22- I think e-portfolio submissions help me to become more self-reliant. 

 

23- E-portfolio submissions develop my team-working skills. 

 

24- E-portfolio submissions make me more responsible for my learning. 
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These four questions show that the trainees have positive attitudes towards e-portfolios 

with respect to teamwork and dependability. 54% of the questionnaire respondents 

(62% VCGNEs vs 48% APNEs) agree or strongly agree that it is fun to do e-portfolio 

submissions with their colleagues in comparison with 30% (20% VCGNEs vs 38% 

APNEs) who do not think so. In addition, 56% of the respondents (71% VCGNEs vs 

44% APNEs) think that e-portfolios develop their team-working skills in comparison 

with 27% (19% VCGNEs vs 27% APNEs) that disagree or strongly disagree with this 

idea. Although these results show that there is a positive attitude amongst SATIC 

trainees towards e-portfolios with regard to teamwork skills, there is a significant 

difference between the VCGNEs’ degree of enthusiasm and the APNEs’. The APNEs 

are not as positive as the VCGNEs for, I believe, many reasons, some of which are 

related to their learning background at schools, and some may be related to their 

learning styles, but, more importantly, some are related to the fact that many trainees 

commute to the SAITCs from distant cities. This may not give them a chance to work 

together on their projects after working hours. However, the data collected through the 

interview explained more why the APNEs are not very positive about working in 

teams when doing their projects. This is explained in detail in 4.2.2. 

 

However, 75% of the questionnaire respondents (86% VCGNEs vs 66% APNEs) 

agree or strongly agree that e-portfolios help them to become more self-reliant. This is 

supported by 67% (76% VCGNEs vs 59% APNEs) who think that e-portfolios make 

them more responsible for their learning. I believe that this is a very good indication 

that e-portfolio assessment supports the competence of ‘dependability’; one of the 

major competencies our trainees need to acquire before they are officially hired as 

regular employees.   
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4.1.1.6. Questions 25-30 (Effect of Computing Skills on E-portfolio 

Submissions) 

 

25- Before I joined the e-portfolio program, I could already use a computer skillfully. 

 

26- Doing my e-portfolio submissions helps me to think more creatively than with 

other forms of assessment. 

 

27- I think that having to use software (such as Word, Excel and PowerPoint) makes 

the process of doing e-portfolio submissions difficult. 
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28- I have learned how to design good submissions using PowerPoint and Word 

programs. 

 

29- I have learned how to solve the problems of video size and format for my spoken 

submissions. 

 

30- I usually find it easy to follow the correct procedure of sending my e-submissions 

to Sharek in terms of file-naming, using MS Outlook and inputting correct email 

addresses. 

 

 

The last six questions show that SAITC trainees have very positive attitudes towards 

e-portfolios with regard to the effect of computing skills on e-portfolios and the impact 

of e-portfolios on the trainees’ computing skills. For example, 67% of the 

questionnaire respondents (72% VCGNEs vs 63% APNEs) confirmed that before they 

joined the e-portfolio program, they could already use the computer skillfully, while 

14% (5% VCGNEs vs 15% APNEs) confirmed that they could not. These results 
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show that most of the trainees do not have computer problems before joining the e-

portfolio program, and, on the other hand, they show that there is a positive impact on 

the 14% who learned how to use the computer after they joined the e-portfolio 

program. In addition, 63% of the questionnaire respondents (57% VCGNEs vs 66% 

APNEs) disagree or strongly disagree that having to use software (such as Word, 

Excel and PowerPoint) makes the process of doing e-portfolio submissions difficult, 

while 67% of the questionnaire respondents (85% VCGNEs vs 52% APNEs) believe 

that doing their e-portfolios helps them to think more creatively than with other forms 

of assessment. Moreover, 82% of the respondents (81% VCGNEs vs 81% APNEs) 

agree or strongly agree that they have learned how to solve the problems of video size 

and format for their spoken submissions. Finally, 83% of the respondents (81% 

VCGNEs vs 86% APNEs) usually find it easy to follow the correct procedure of 

sending their e-submissions to Sharek in terms of file-naming, using MS Outlook and 

inputting correct email addresses. The results of these six questions show that all 

SAITC trainees have significantly positive attitudes towards e-portfolios with regard 

to different forms of technology used, and that there is a positive impact of the 

program on the trainees computing skills. 
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4.1.2. Data Analysis and Interpretation of the Open-ended Questions 

 

4.1.2.1. Identifying Frequency Counts 

 

48 respondents wrote comments to the two open-ended questions. Each student wrote 

an average of 26 words, not much as I had expected in 3.4.1. However, it is worth 

mentioning that 40 respondents (83%) found e-portfolios interesting for one or more 

reasons, and only 8 respondents (17%), 1 VCGNE (2%) and 7 APNEs (15%), did not 

believe e-portfolios to be interesting.  

 

4.1.2.2. Constructing Categorization or “Domain Analysis” 

 

I refined categories of recurrent ideas, themes, attitudes and found out that there are 

some significantly positive ideas mainly related to “improvement/development”, 

“help” and “dependability, self-confidence and teamwork”. On the other hand, there 

are some significantly negative ideas mainly related to “time, grades and number of 

submissions”. 

 

4.1.2.3. Significantly Positive Ideas and Themes (Explicit Explanations) 

 

Improvement/development 

 

16 respondents mentioned the idea of “improvement or development” 17 times. For 

example, they mentioned that e-portfolios develop, improve, or help improve “English 

Skills”, “the writing, speaking and reading skills”, “myself”, and  

 ”تحسينمهاراتالتعاملمعبرامجالتقديممثلبوربوينتوغيرهاوتحسينمهاراتالتواصل“

 Its translation is “improving the skills of dealing with presentation programs such as 

PowerPoint and improving communication skills”. 
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Help 

 

7 respondents mentioned the word “help” 7 times in connection with e-portfolios. For 

example, some mentioned that e-portfolios help them “develop their English skills” 

and “be a bit more creative”. 

 

Dependability, Self-confidence and Teamwork 

 

3 respondents emphasized that e-portfolios help trainees depend more on themselves. 

2 others confirmed that e-portfolios promote self-confidence and enable them to get 

rid of stage fear and public speech phobia. Finally, 3 more respondents highlighted 

their eagerness towards e-portfolios because they enable them to work in groups and 

make new friendships through teamwork. 

 

Other Positive Ideas 

 

One respondent mentioned that e-portfolio projects help him to be “more accurate in 

the execution of work on time”. Another one emphasized that e-portfolios “enforce 

students to work and research”. A third trainee said that e-portfolios “produce 

challenge between trainees”. Finally, 4 respondents mentioned that e-portfolios are 

helpful for improving their computing skills, and one of them mentioned that e-

portfolio projects helped him learn how to deal with technical problems such as video 

file formats and size.  

 

4.1.2.4. Significantly Negative Ideas and Themes (Explicit Explanations) 

 

The questionnaire respondents highlighted three main concerns about e-portfolios; 

namely, time, grades and the number of submissions. For example, 18 trainees 

(37.5% of the questionnaire respondents) commented that it took them too much time 

to prepare and present their e-portfolios, 7 trainees (14.5%) stressed that they had too 
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many submissions, and 4 (8.5%) confirmed that they were unhappy because they had 

little chances to obtain full marks with this assessment program. In addition, one 

trainee (2%) commented that he did not have a computer, and that this made it very 

difficult for him to do his projects on time.  

 

4.1.2.5. Implicit and Situational Explanations 

 

The high percentage of respondents (83%) who found e-portfolios interesting for one 

or more reasons implies that SAITC trainees have a positive attitude towards the e-

portfolio assessment program. On the other hand, a higher percentage (87.5%) 

identified only three main concerns about e-portfolios; namely, time, grades and the 

number of submissions while the other 12.5% did not mention any reasons why e-

portfolios are not interesting for them. This means there is a positive impact of e-

portfolio program on the trainees and it can be maximized by reconsidering these three 

concerns. However, it has to be mentioned that the questionnaire respondents, as I 

explained in 3.3., were all from the advanced levels. The problem here is that they 

have to do more projects weekly than they used to do at the basic levels. This is due to 

the fact that SAITC trainees study more stand-alone courses in the advanced levels 

than in the basic levels. Therefore, these three main concerns are situational and can 

be reconsidered by AC&TU analysts.  

 

4.1.2.6. Synthesizing, Interpreting and Summarizing the Open-ended Data 

 

The questionnaire respondents showed not only positive attitudes towards the e-

portfolio, but they introduced some other dimensions to why they liked them in their 

answers. A respondent commented that written e-submissions help shy people 

introduce their ideas in a safe way. Another student mentioned that e-portfolios help 

improve creative thinking as they help trainees look for other ways to present or give 

their information. A third respondent confirmed that e-portfolios improve researching 
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and computing skills. These points show that there is a very positive attitude towards 

the e-portfolios. 

4.2. Data Collected Through Interviews  

 

I interviewed seven trainees (5 APNEs and 2 VCGNEs) from July 7 to July 11, 2012; 

21 days after the questionnaire was completed as explained in 3.4.2.  The interviews 

were done individually, lasted between 25 to 30 minutes and they were recorded as 

per an agreement with the interviewees. After that, I transcribed the interviews and 

sorted the input in a way that help to answer the study research questions. 

The data collected through the interviews explained why some trainees responded to 

the questionnaire in a certain way by providing more in-depth and specific 

information. It also revealed a lot of significant points of interest and concern that the 

questionnaire did not. In this section, I will highlight the most important issues raised 

by the interviewees, compare and contrast the interviews and reflect on them in the 

light of the research questions of this study. 

 

4.2.1. Speaking and Communication Skills 

 

The data collected through the interviews show generally positive attitude among 

SAITC APNEs towards the e-portfolio as a means of developing their communication 

skills. The five APNEs who were interviewed emphasized that submissions which 

included classroom presentations, such as CCP PowerPoint projects, helped them, 

whether as presenters or as the audience, to develop a plethora of skills. 

 

Student A said, “I like the classroom presentations. You face the other students, 

express everything you have in mind and answer their questions”. 

 

 Student B said, “Presentations give you the courage to speak in front of people and it 

improves your speaking”. 

 



67 
 

Student C said, “PowerPoint presentations make you learn new vocabulary, new 

grammar and how to use them correctly. You also learn how to improvise, and this 

improves your speaking”. 

 

Student D said, “Doing presentations is quite fun. I learned not to be shy. You learn 

how to contact the audience and feel daring”. 

 

Furthermore, four APNEs emphasized that submissions which included classroom 

presentations help the audience in many ways.  

 

Student A said, “The audience gets a lot of information about different topics such as 

technology, history…etc. In addition, they learn new words and new structures. It is 

also a good chance for sharing experience”. 

 

Student B said, “They can learn how to stand in front of a group of people and speak 

and how to use body language”. 

 

Student D said, “The audience can learn from my mistakes and next time they do a 

presentation, they do their work perfectly because they avoid my mistakes and learn 

from them”. 

 

Student E said, “They listen well to me. This will improve their listening. They see my 

body language and they get information”. 

 

Unfortunately, the VCGNE trainees who were interviewed confirmed that they could 

not do classroom presentations because they usually had little time. This is fairly true 

because the VCGNEs take half of the period that the APNEs do for their training 

program. However, they confirmed that the spoken submissions helped them to 

improve their speaking in many ways.  
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Student F said, “Speaking submissions which included conversations helped me learn 

how to speak with other people. I learned how to pronounce words which are 

difficult”. 

 

Student G said, “Speaking submissions help you get more vocabulary and they enable 

you to learn how to speak with others”. 

  

However, there were some concerns about video and audio files in terms of the time 

and effort they require from the trainees.  

 

Student C said, “The videos requested a lot of work starting from finding a good topic 

and a good location, to compressing the video size. This takes a lot of time and 

practice”. 

 

4.2.2. Co-operative and Collaborative Work and Issues of Helping and Cheating 

 

The data collected through the interviews shows that SAITC trainees think that their 

co-operative and collaborative work in relation to e-portfolios is a mixed blessing. The 

data shows that there is a positive attitude among the trainees towards teamwork; 

however, it also shows that some trainees think that working together in creating 

submissions helps some trainees to learn cheating more than interdependence.  

 

 Student A said, “If we work in a group, we can plan and share projects. Also, we will 

have different roles to play, we will correct our information together and we will learn 

from each other”.  

 

Student D said, “It is useful to work with friends because when you lack something, 

they can give it you”. 
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Student F said, “Portfolios make friends close together. You learn from your friends, 

but some people may copy your work or depend on you”. 

 

Student G said, “Working in groups help us to divide the work. Everyone does his part 

and we finally collect them together to make a good submission. This makes you 

become more responsible with your friends to take the right decisions. However, if you 

are working with a weak partner, he may depend on you to do his work. Many trainees 

will not refuse to offer help because of friendship”. 

 

Student B said, “Working in groups helps you to develop your communication skills, 

your team working skills, but the problem is some students may just depend on other 

members of the group to do their work”.  

 

Student E said, “I didn’t do any submissions with partners. I remember once my 

teacher asked me to work with another student for a CCP project. That student did not 

do anything. I had to do the whole work and submit it alone. After that, I decided to 

work by myself”.  

 

These comments show that there is basically a positive impact of team and pair work 

with regard to portfolio; however, they also explain why there is a fairly high rate of 

plagiarism and copied work from the trainees’ side. I believe that the tribal 

characteristic of the Saudi people definitely plays a role with this problem along with 

the fact that working with such a system is a paradigm shift for SAITC trainees. 

 

4.2.3. Traditional Tests, Portfolios or a Mixture of Both? 

 

The interview data revealed some conflict between what the trainees think about 

portfolio as a means of learning, self-development and authentic assessment on the 

one hand, and what they think about traditional tests as a valid means of assessment on 

the other hand.  
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Student B said, “When you study for a test, you have to know what you are reading, 

but when you are doing a submission, you do not really have to understand what you 

are doing. Most of the time, students get away with plagiarism and copying”. 

 

Student C said, “In a test, you have to study because it is only one chance for you. You 

memorize everything in the book, but you forget them all after the test. For 

submissions, I have enough time to prepare and do my submissions”. 

 

I believe that the dynamism of alternative forms of assessment, which mostly depend 

on learners taking the initiative for their learning, maintaining self-development and 

thinking reflectively on what they have achieved, is still a challenge for many learners 

in the Saudi context in general and in the SAITCs in particular. However, the hope for 

a change of such an educational culture started with the portfolio program and a lot of 

evidence on its impact can be inferred from the interviewees’ data. 

 

Student A said, “I learned everything I did a submission for. You do your submission, 

think about it again, and talk about it with your friends and teachers when you present 

it. You learn from all of this. My big concern when I take a test is to pass. That is it. 

Obviously after I take a test, I will go out with my friends and forget about 

everything”. 

 

Most of the interviewees thought that a good balance of both forms of assessment, 

portfolio and traditional tests, is a requirement for the success of the training 

programs. They thought that 100% portfolio assessment of courses will not ‘push’ or 

‘force’ the trainees to learn the content of some important courses such as Safety & 

Health and Corporate Structure & Values. They believed that the main target would be 

to create the projects and obtain the scores. It is true that they confirmed that they 

learned more through the projects they did, but they also emphasized that they 

neglected a great deal of the text books they studied because they were sure that they 
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would not be tested on them along with the fact they might receive ‘help’ from others 

in creating their projects. 

 

Student F said, “You do the test for once and over, but you can do your submission 

over and over until you make sure it is good enough. This helps you improve your 

skills and get more scores”. 

 

Student G said, “Both of traditional tests and portfolios are important. The 

submissions help you to learn the English language, and the final test measures your 

level of achievement”. 

 

These comments reveal good attitudes towards portfolios and show their positive 

impact on the learners; however, they notably call for re-considering some extra 

measurements for the validity of scores given to the trainees and for ensuring the full 

achievement of the course objectives. 

 

4.2.4. Target Training Competencies 

 

The interview data revealed that e-portfolio has a very positive impact on the learners’ 

acquisition of seven of the nine competencies that Aramco would like its employees to 

have. These seven competencies are ‘Dependability’, ‘Safety & Health’, ‘Self-

development’, ‘Communication’, ‘Teamwork’, ‘Corporate Culture’ and 

‘Volunteering’. The other two; namely, ‘Problem Solving & Critical Thinking’ and 

‘Technical Competency’, have to do more with Job Skills and Math courses than with 

the English program course. 
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Dependability 

 

Six interviewees confirmed that e-portfolio develops their dependability by doing their 

work by themselves and with others. They think that when they divide their work, 

collect and share their input, they create an atmosphere of trust and dependability.  

 

Safety & Health 

 

All the interviewees confirmed that portfolios of the Safety & Health course have 

raised their awareness of safety and health. For example, student A said, “The safety 

submissions were the best for me. Every submission I presented received very good 

feedback and helped me to know something new about safety”. Furthermore, student G 

said, “I got and learned a lot of information about maintaining cars, driving safely, 

safety at home; especially locating smoke detectors correctly”. 

 

Self-development 

 

Six interviewees confirmed that portfolios helped them to improve their competency 

of self-development in different ways. For example, student G said, “Doing some 

projects by myself helped me to depend on myself more and to develop my skills by 

myself more”. In addition, student D said, “Submissions helped me develop myself 

especially in grammar, writing and speaking”. 

 

Communication 

 

The seven interviewees highlighted the great role portfolios play in developing their 

speaking and communication skills; especially through presentations and the video 

submissions as explained earlier in 4.2.1. 

 

 



73 
 

Teamwork 

 

The seven interviewees showed that portfolios improved their teamwork 

competencies, but they also expressed some concerns about ‘lazy’ partners who would 

depend on them to do their work as explained in 4.2.2.  

 

Corporate Culture 

 

Six interviewees confirmed that the submissions they made about corporate structure 

and values helped them to increase their knowledge about the history and the values of 

the company. For example, student A said, “I got a lot of information about the 

history of the company from the internet when I was looking for more information and 

when I was looking for pictures for my submissions”. Student F said, “Portfolio 

teaches you the corporate culture of Aramco indirectly. You learn how to be punctual, 

do your work on time, work with others…..etc.”.  

 

Volunteering 

 

The APNE training pattern, unlike the VCGNE one, includes a CCP module about 

community service ever since the e-portfolio program was implemented. Fortunately, 

this module has only been added lately to the VCGNEs. Therefore, currently only 

APNEs had input about community service and volunteering. The two VCGNE 

interviewees confirmed that they had no input to give about volunteering, but the six 

APNEs explained their happiness with the experience and with sharing ideas about 

their voluntary work through their submissions and classroom presentations. For 

example, student E said, “The voluntary work I did is something very special in my life 

because it is the first time to do that. I was happy and I can repeat the experience”.  

Student D said, “The submission I did about voluntary work changed my mind about 

community service. I learned that it is not difficult to do community service”. 

However, one trainee showed his concern about community service and explained that 
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unless the company finds a better way to ensure that the trainees really do the 

voluntary work, the trainees can just obtain a stamped or a signed form for some 

voluntary work that they did not really do from any local organization. “This is 

cheating”, student C added. 

 

4.2.5. Conclusion of Interview Data Analysis and Interpretation 

 

The interview data revealed that both APNE and VCGNE trainees have very positive 

attitudes towards e-portfolios. However, it also showed that the impact of portfolio on 

the APNEs is greater than on the VCGNEs. This conclusion is supported by two 

facts. First, the VCGNEs’ training program does not include CCP modules which 

require a lot of submissions about general life skills. These submissions always 

include a lot of independent research and classroom presentations which most of the 

APNEs enjoy. Second, the training duration of the VCGNEs is rather short; therefore, 

there is not enough time for class presentations of the submissions. 
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Chapter 5 

Discussion and Conclusion 

 

 

5.1. Reflections on E-portfolio in Terms of Study Findings 

 

The findings of this study suggest that there are many benefits in using e-portfolios for 

the SAITC trainees for learning and practicing the English language as well as some 

other life skills. However, the findings also suggest that there are some concerns and 

challenges that might affect the effectiveness of the e-portfolios negatively. 

 

5.1.1. Benefits of E-Portfolio 

 

The interviewees and questionnaire respondents identified some major advantages of 

the e-portfolios. For example, they confirmed that the e-portfolios have a very positive 

impact on their communication skills. They found the video and audio files that they 

created, as well as the classroom presentations, which accompanied some projects and 

submissions, very helpful in this regard.  In addition, many of the trainees emphasized 

that they benefited from the projects which they had to do in groups in different ways. 

They confirmed that teamwork skills and leadership skills were practiced and honed 

during their projects. Moreover, learning and practicing MS programs such as 

PowerPoint, Word, Excel and Outlook developed the trainees’ computing skills. In 

addition, the study findings suggest that other skills such as researching skills, 

punctuality, commitment, dependability and self-development are reinforced by e-

portfolio. Finally, the study findings suggest that the e-portfolio projects which are 

related to the final test objectives, such as the writing submissions, help the trainees to 

improve their writing skills faster and to obtain higher scores in the final tests. 
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5.1.2. Concerns about E-Portfolio 

 

The study findings suggest that there are three major concerns about the e-portfolios; 

namely, the number of projects, time and cheating. Most of the trainees insisted that 

doing three submissions weekly is too many. I believe that this matter is compounded 

by the fact that they have to do seven different courses simultaneously in the first 

segment of the advanced levels. Each of these courses requires four submissions; the 

matter may well be a valid reason for the trainees’ complaints. This problem 

inevitably leads to the problem of time. If the trainees think they have to do too many 

submissions, then they definitely have a problem with time. The trick here is that the 

quality of the submitted projects is potentially affected negatively in such cases. 

Finally, the problem of cheating and plagiarism, together with the mal practices and ill 

behaviors of some trainees who depend on their fellow team members to do the whole 

submission result in some inconsistency with regard to score validity of the projects 

and demotivation of some brilliant trainees. The ultimate result is less effectiveness of 

the whole program. 

 

5.2. Significance of Results to Educators and Policymakers 

 

The results of this study are promising and motivating to everyone to a great extent. 

The outcome is clearly positive in terms of the impact of the program on the learners’ 

performance and motivation. However, there should be some reconsideration to the 

previously mentioned weaknesses of the e-portfolio. This could be done through more 

‘learner orientation and teacher involvement’ and ‘reconsideration of the training 

patterns’. 

  

5.2.1. Learner Orientation and Teacher Involvement 

 

Although SAITCs exert a lot of efforts enlightening the trainees about the dangers of 

plagiarism and that any plagiarized submission is marked zero, there is an issue with 
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discovering plagiarized submissions. Some SAITC teachers do not find it very easy to 

discover plagiarized submissions. They use their common sense and personal 

experience to decide in this respect. The trick here is that there are so many teachers 

with different cultures, backgrounds and level of experience with regard to working 

with e-portfolios. Therefore, I believe that if objective tools for detecting and 

preventing plagiarism such as http://turnitin.com/ are used across the board, a large 

proportion of this problem will be eliminated. This implies that teachers should be 

supported and trained on how to deal with such issues professionally as well.  

 

5.2.2. Reconsideration of Training Patterns (Structure of Courses and Levels) 

 

The study findings suggest that there is a major concern at the large number of 

courses, which entail a large number of submissions, especially at the advanced levels. 

It is true that time limitations of graduation from the Academic Section and the 

different requirements of the Academic and the Job Skills Sections make it very 

difficult to structure the courses in a more helpful way. However, I suggest the 

AC&TU Group look more closely at this issue; otherwise, it will probably continue to 

incur negative feelings towards the e-portfolio program. 

 

5.3. Further Research 

 

I believe that researching the attitudes of the SAITC teachers and their impact on the 

trainees’ attitudes towards e-portfolios, as well as their role as change agents who are 

responsible for establishing the new paradigm shift for SAITC trainees, is absolutely 

necessary. The SAITCs are replete with teachers from different educational and 

cultural backgrounds and with different teaching and technological competencies. This 

diversity must have an uneven impact on the learners’ training program, and I believe, 

revealing the strengths and weaknesses of this diversity through another study can 

improve the e-portfolio program even further. Finally, I believe that further research is 

http://turnitin.com/


78 
 

needed to reveal the impact of summative versus formative e-portfolios on the 

trainees’ performance and whether the trainees think they are equally effective or not. 

 

5.4. Study Limitations and Generalization of Results 

 

I believe that there is one limitation regarding the generalizability of the findings of 

this study; specifically, the small size of the interviewees, especially the VCGNEs. I 

believe that two VCGNE trainees cannot represent the actual VCGNE population; 

especially when I came to know that one of them graduated from an industrial college 

where he studied mostly in English and the other graduated from a technical college 

where he studied mostly in Arabic.  This may need further research and focus before 

generalizing the results. 

 

5.5. Conclusion 

 

The aim of this study was to explore the attitudes of SAITC trainees towards the e-

portfolio program and to gain a better understanding of its impact on the trainees. The 

results of the study revealed generally positive attitudes among both SAITC APNEs 

and VCGNEs towards the program. The study findings suggest that there is a 

prominent impact of the e-portfolios on the trainees’ language learning and acquisition 

of many life skills; especially on the APNEs. This is apparently a result of doing some 

100% portfolio assessed stand-alone courses; specially, CCP Modules, which the 

VCGNEs do not do. However, the findings reveal that there are some major concerns 

regarding cheating, the number of submissions and time accorded to complete the 

projects. I believe that these disadvantages could be eliminated if better orientation for 

the trainees about plagiarism and about the value of healthy interdependence was 

adopted. Moreover, having teachers more supported with some tools of plagiarism 

detection and prevention would be of great help. Finally, reconsidering the structure of 

the program levels and the number of courses that are taught in each segment is 

absolutely necessary to minimize the pressure of too many projects and too little time. 
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APPENDIX A: THE QUESTIONNAIRE   

 

Directions:  

 

Thank you for taking the time to complete this survey. Please be reminded that your 

answers will be handled in strict confidence; survey results will remain anonymous. 

Your candor in answering these questions is greatly appreciated. 

 

Please, click on the link below to access the survey. Then click on the button (a. b, c, 

or d) next to the statement that best describes your opinion. 

 

http://mysite.aramco.com.sa/personal/abdeam0b/Lists/EportfolioAssessment/overview

.aspx 

 

- Name: ……………………………………. .   (Optional) 

- ID number: ……………………………….. .  (Optional)   

- I am: ………………………………………. .  (Required)   

a) a high school graduate                      b)  a vocational college graduate  

 

 A) General feelings towards e-portfolio assessment 

 

1. I think creating material to submit to the e-portfolio is a good learning experience 

for me.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

2. ITC trainees who do not have to do e-portfolio submissions are luckier than me. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

3. Portfolios are a good method of assessing language development. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

http://mysite.aramco.com.sa/personal/abdeam0b/Lists/EportfolioAssessment/overview.aspx
http://mysite.aramco.com.sa/personal/abdeam0b/Lists/EportfolioAssessment/overview.aspx
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4. If I were the head of the English unit, I would start implementing the e-portfolio 

program for all the trainees in the ITC immediately. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

 B) Amount of time and effort 

 

5. It is easy to follow my submission schedule. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

6. Doing e-portfolio submissions does not take too much of my time. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

7. I am happy with the number of e-portfolio submissions that I have to do.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

8. E-portfolio submissions require a lot of effort from me. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

9. I wish that doing e-portfolio submissions did not include so many different things 

to do. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

 C) E-portfolio submissions vs tests 

 

10. I would rather take a test than do e-portfolio submissions.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

11. E-portfolio submission scores help me with my final score. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 
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12. I can learn more from the submissions I do than from the final tests I take. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

13. It is easier to remember the information which I read for my e-portfolios than the 

information I read in my final tests. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

14. I think my written submissions, which are related to the final-test objectives, help 

me in the final paper-pencil test. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

 D) Feedback and access to e-portfolio submissions 

 

15. It is interesting to see my classmates’ e-portfolio submissions.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

16. It is a good experience to evaluate my classmates’ submissions when they present 

them. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

17. I think presenting my e-portfolio submissions in front of my classmates improves 

my communication skills. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

18. I learn from the feedback which I receive from my classmates and teachers. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

19. The Community Service projects I have been involved in has increased my 

community awareness. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 
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20. The Safety and Health projects I have completed increased my safety and health 

awareness. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

 E) Teamwork and dependability 

 

21. I think it is fun to do e-portfolio submissions with my colleagues. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

22. I think e-portfolio submissions help me to become more self-reliant. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

23. E-portfolio submissions develop my team-working skills. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

24. E-portfolio submissions make me more responsible for my learning.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

 F) Computing skills effect on e-portfolio submissions 

 

25. Before I joined the e-portfolio program, I could already use a computer skillfully. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

26. Doing my e-portfolio submissions helps me to think more creatively than with 

other forms of assessment.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

27. I think that having to use software (such as Word, Excel and PowerPoint) makes 

the process of doing e-portfolio submissions difficult.  

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 
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28. I have learned how to design good submissions using PowerPoint and Word 

programs. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

29. I have learned how to solve the problems of video size and format for my spoken 

submissions. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

30. I usually find it easy to follow the correct procedure of sending my e-submissions 

to Sharek in terms of file-naming, using MS Outlook and inputting correct email 

addresses. 

a) Strongly agree      b) Agree      c) Uncertain      d) Strongly disagree      e) Disagree 

 

31. I think doing e-portfolio submissions is interesting because……………… (please 

write your comments in the space below in English, Arabic or both)  

 

 

 

 

 

32. I don’t think doing e-portfolio submissions is a good idea because…………(please 

write your comments in the space below in English, Arabic or both)  
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APPENDIX B: INTERVIEW QUESTIONS 

 

Thank you very much for volunteering to take part in this interview. I really appreciate 

your effort. Please be reminded that your input will not affect your current status as a 

SAITC trainee or your future job in the company by any means. Also, please be 

reminded that your candor is really solicited. 

 

1. Could you please tell me your thoughts about the e-portfolio program and how 

you find? 

2. What e-portfolio activities have you done or participated in and you think they 

are successful? Why? 

3. What e-portfolio activities have you done or participated in and you think they 

are not successful? Why? 

4. How does presenting your submissions help you? How does it help your 

classmates? 

5. Do e-portfolios make you more responsible for your learning? If so, how? 

6. Do you think e-portfolio assessment is different from traditional tests? If yes, 

how? 

7. Do you think e-portfolio submissions help you to develop the skills you need 

to be successful on the training program and in your future career? If so, how? 

(I encouraged the interviewees to talk about the following points. I wrote them 

on cards and gave them to the interviewees to comment on them): 

  

a) dependability 

b) safety & health  

c) self-development 

d) communication skills 

e) teamwork 

f) corporate culture 

g) volunteering 
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8. Do you find it useful to work with others for submissions? Why is this useful? 

Are there specific skills you learn that wouldn’t learn using other systems? 

9. How often have you missed the submissions schedule deadline? Why was that? 

10. Why do you think some trainees feel good about e-portfolios and some feel 

bad? 

11. How much time does a submission take from you? Is that fine or too much for 

you? 

12. Is there anything you suggest to make e-portfolio more successful? 

13. Are there any other comments you would like to make? 


